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Abstract: 

There are limited studies that concern the institutional policies and issues of blended 

learning adoption. By using a case study, this study explores blended learning 

implementation and three main issues of adoption. The issues are “institutional 

strategy, structure, and support that portrayed the stages of the blended learning 

adoption. The data indicated that the blended learning implementation of learning 

increases the involvement use of technology by the learner. But there is still no 

proportionality in the enforcement between F2F and online learning goals and 

activities. The data were obtained by observation, semi-structured interview, and 

documentation. Based on the result, the institution under investigation still in stage 

1 (awareness/exploration stage) of the blended learning adoption stage. By doing 

the research on the three participants who adopt blended learning, it can be 

concluded that the institution has not met the requirements for implementing 

blended learning at higher stages because many aspects have not been fulfilled and 

mailto:nurindahrahmawati96@gmail.com
mailto:endang.fauziati@ums.ac.id
mailto:marmanto@staff.uns.ac.id


Nur Indah Rahmawati, Endang Fauziati, Sri Marmanto 

102                                                      Indonesian Journal of EFL and Linguistics, 6(1), 2021 

 

need to be improved for future implementation. Therefore, the researchers expect 

that this research can be a reference regarding aspects that must be fulfilled for 

better implementation. 

Keywords: blended learning, institutional policy, institutional adoption 

 

 

 

 

1. INTRODUCTION 

Education innovations have progressed increasingly simultaneously with the huge 

expansion of ICTs (Al-Emran & Salloum, 2017; Salloum et al., 2017). In the interim 

years, it has become increasingly popular with a growing number of higher 

education institutions which provide at least some blended inventory (Mirriahi et al., 

2015). Blended learning is a form of technological innovation in education that is 

developing rapidly in the present, which is defined as face-to-face learning based on 

web learning (Anthony et al., 2020). The integration of traditional teaching methods 

and e-learning methods is the paradigm of blended learning (Wong, 2019). Blended 

learning incorporates Face-to-Face (F2F) and Online facilitated to assist educators in 

accomplishing pedagogical objectives in preparing and creating algorithms and 

logical build in capacities to improve their educational qualities and attain the global 

structure (Subramaniam & Muniandy, 2019). Furthermore, to enlarge the benefits of 

both modes in blended learning, the interaction between face-to-face and online 

experiences needs to been carefully considered to have a better outcome than having 

either of the two on its own (Paskevicius & Bortolin, 2016).  

Currently, many educational institutions implement a student-centered approach. 

Related to this, blended learning is a form of a method for student-centered that 

applies the online model blended with the offline model. Blended learning increases 

students' willingness to independently improve individual learning, facilitates the 

learner to have their own willingness, trains students to survive real-world skills that 

help students directly apply academic skills and knowledge in the field of 

technology (Chang-Tik, 2018). The verification for the advantages of blended 

learning has been well reiterated: increase versatility for employees and students; 

individualization; better student performance; reduce the study cost; increase staff 

and student satisfaction; and enhance collaboration among administrators and pupil 

(Kim et al., 2016; Lai et al., 2016). Thus, in previous research, the implementation 

of blended learning can increase student awareness and activeness in learning and 

provide new learning experiences for students (Ghazal et al., 2018). 

By using the blended learning method, students' needs for information and 

knowledge are  offered through access to more information online (Owston et al., 

2019). Blended learning shifts from teaching to learning, allowing students to 
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engage in the learning process more enthusiastically, thus improving their 

persistence and engagement (Ismail et al., 2018). The prior researches stated the 

realization of blended learning in accordance with standards and procedures 

provides more benefits and productivity than relying solely on traditional learning or 

face to face classrooms.  

Moreover, while blended learning provides advantages, many institutions have 

failed to execute blended learning's teaching and learning effectively because of the 

issues relating to higher technology costs, weak decisions in making policy, lack of 

resources, and lack of an understandable approach (Tamim, 2018).  This is due to 

the limited research of institutional adoption that focuses on advocacy, and other 

reasons might be proficiency, funding, reputation as the answers of why this kind of 

topic rarely investigated (Smith & Hill, 2019). Consequently, blended learning 

policies need to be developed by institutions that provide extensive guidance to 

initiate and disseminate BL approaches for academic activities (Fesol & Salam, 

2017). 

Explosive expansion in adopting of BL was targeted at enhancing learning 

outcomes, whereas previous research measured the efficacy of BL by contrasting 

traditional and online learning (Van Laer & Elen, 2020). Current research primarily 

regards blended learning as a way of gaining education for teachers and students. 

Prior research focused on introducing BL to enhance the efficiency of the studying 

of students and teaching of lecturers. But still, only a few research studied both the 

blended learning development mechanism and administrators who initiated higher 

education policies related to blended learning adoption (Porter et al., 2016). The 

practice is efficient in higher education if the institutional administration commits 

itself to raising the quality of academic information profitably (Moskal et al., 2013). 

Learning by technologies is being used as a means for companies to reach a strategic 

objective (Graham et al., 2013). The institutions that are structured to magnify 

blended learning services should suggest enlarging of technical facilities and 

addressing the learner and educator needs (Dziuban et al., 2018). Moreover, the 

student’s motivation to use unfamiliar technology mostly correlated to the 

integration of blended learning. An interpretation of the survey findings reveals that 

incorporating blended learning apprehended the simplifying of utilizing and manner 

towards the influence behavior of students while utilizing the compounding 

approach for their research (Prasad et al., 2018). The research also found that 

students were highly inspired internally to participate in unfamiliar technologies. 

In view of the above-mentioned studies, further blended learning research is deemed 

appropriate in order to direct policymakers in the strategic of BL acceptance in 

higher education. It can be concluded that a study that examines members’ advocacy 

in adopting a blended learning framework in the part of a university which applied 

blended learning is required. 
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Hence, this research addressed the following questions: 

1. How is blended learning adoption implemented? 

2. How do the markers of blended learning adoption related to the institutional 

strategy, structure, and support? 

2.  LITERATURE REVIEW 

This part provides the related literature of the study. It consists of the underlying 

theories of blended learning. 

2.1 The Notion of Blended Learning 

Blended learning is a thought-provoking combination of face-to-face learning 

experiences with the online experience (Garrison & Kanuka, 2004). From those 

definitions, blended learning focused on courses that incorporate conventional 

classes with proper technology.  It is a framework that makes possible, through 

conventional, to teachers, students, the distribution of the contents of learning to be 

spread in various places and sharing them through an online forum (Williams et al., 

2008). Another explanation about blended learning is this method cannot remove the 

need for Face to Face (F2F) instruction but lets the teacher broaden the connection 

to practical ways beyond the classroom to ensure successful information with mutual 

awareness (So & Bonk, 2010). Blended learning delivers inspiring and practical 

study through multiple asynchronized and synchronized the strategy of teaching, for 

example: chat rooms, workshops, journals, etc (C. R. Graham, 2014; Moskal et al., 

2013).

 

Figure 1: The main elements of blended learning acquired from (C. R. Graham, 

2014; Moskal et al., 2013) 
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The blended learning as a pedagogical model permits the personal pace of the 

students and their independent time in an engaging and shared atmosphere (Cutri & 

Whiting, 2018). Therefore, blended learning acknowledges the technical techniques 

necessary to overcome the weaknesses of conventional face-to-face learning for a 

modern classroom meeting. 

According to Stein & Graham (2014), there are 9 elements that can be considered to 

realize an effective implementation of blended learning.  The elements are “course 

goals and learning outcomes, the ease of communication, pedagogical and 

organizational design, engaged learning, collaboration and community, feedback and 

assessment, grading, the east of access, preparation and revision (Stein & Graham, 

2014).” Goals and outcomes can be coordinated by instructor support map the 

blended course system (Stein & Graham, 2014). Lessons are distinct chunks of study 

and evaluations which direct the rhythm of the combined courses day by day or 

week by week. One or two targets may be a lesson, but seldom more than that. 

Perhaps a destination is so broad that two or three lessons are learned. The ease of 

communication clarifies the necessity that teachers use a consistent writing style, 

clear guidelines and specifications, clearly written duties, and more. The third is 

pedagogical and organizational design, “Each lesson should begin with an 

introduction that explains the structure and flow.” Another significant thing to note 

is their insistence that the workload of both the modes (traditional and online) should 

be the same (Stein & Graham, 2014). Moreover, learner engagement is a standard 

metric for determining the consistency of the not engaged learning experience and 

the long-term inability to be successful (Frankel, 2018). Hence, each phase of the 

way can be driven by a direct and easy method. It should ensure that the resulting 

blended course reflects on learning and taking advantage of continuous 

improvement opportunities. 

Without some strategic objective or institutional framework, a blended learning 

approach to learning was incorporated. The regulation of policy that enables and 

facilitates blended learning would confirm the determination of a college to boost 

student learning, but also to maximize side benefits such as admission, 

sustainability, and prosperity. While many studies have examined the efficiency and 

profitability of a blended learning method more generally, comparatively few studies 

suggest higher education institutions  (Halverson et al., 2014). The framework aims 

at recognizing and detailing problems that supervisors can understand to help their 

organizations effectively adopt blended learning. 

2.2 The Model of Blended Learning 

Staker & Horn (2012) accomplish the models from prior research about the blended 

learning models. They develop the four blended learning models, as follows: 
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1. The Rotation Model 

This model can be described as a program that alternates between learning 

modules, of on a schedule of fixed schedules or under the control of the 

instructor, for students under a certain course or subject in at least one learning 

(Staker & Horn, 2012). This model comprises four models classified as: (a) 

station-rotation, (b) Lab rotation, (c) flipped classroom, (d) individual rotation, 

and (e) flex model. 

a. Station Rotation Model 

It is connected to the model called a “station”. The concept is an innovative 

framework or model in which students share modes of learning in a certain 

course between the classroom and the subject on a given program or under the 

guidance of an instructor (Staker & Horn, 2012). The rotation requires at least 

one online learning station. The use of this model entails flipping between tasks 

across the entire party, while another one-by-one splits the class into small 

rotations. 

 b. Lab Rotation 

The rotation model is the model in which students switch from places in brick-

and-mortar campus within a certain subject of the course or field at such periods 

or in the teacher's preference (Staker & Horn, 2012).  

c.  Flipped Classroom Model 

In a flipped classroom, students switch from face to face teacher guided practice 

to the certain course or topic to a set timetable for the regular everyday school to 

remote curriculum distribution and teaching on the same subject from a distant 

position (often at home) at school (Staker & Horn, 2012). The primary source of 

materials and instruction is technology, which establishes an in-depth, unique 

classroom for students who do their online assignments only at night. 

 d.  Individual Rotation  

Individual rotation is a rotation model in which students turn to independent, set 

timetables between various approaches to learning within a given course/subject, 

and at least one is online learning. A teacher or tutor creates individual student 

schedules (Staker & Horn, 2012).  

2. Flex Model 

In this model, students are progressing towards a personalized and versatile 

schedule, and the on-site record instructor distributes content and instruction 

principally online (Staker & Horn, 2012). Learners or others support themselves 

on a flexible and receptive basis through programs, including small group 

instruction and group work, including tutoring. Many applications have 

substantial support, and some have limited support. 
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3. Self-Blend Model 

Staker & Horn (2012) convey that in order to complement their daily lectures, 

this model discusses how students chose to take one or two lessons online. 

Students are given online lessons on or overseas on the campus of brick and 

mortar. This is distinct from full-time online schooling and the immersive 

enrichment paradigm because it is not an exercise focused on a school system. 

4. Enriched Virtual Model 

These models can be defined as an entire school setting in which students divide 

their time between on-campus preparation and e-campus practice for each subject 

(Staker & Horn, 2012). The most enhanced education programs began as online 

courses in a full-time format, supplemented by combined schooling that provides 

students with brick-and-mortar learning. 

2.3 The Framework of Blended Learning Adoption  

Graham et al. (2013) deliver the tripartite framework of the adoption of blended 

learning. The framework consists of the institutional strategy, structure, and support.  

1. Strategy, it involves problems related to the main blended learning style. A clear 

institutional guideline, the formation of an advisory, clear strategy, accessibility of 

resources and time can allow the organization to determine "if" and "how", for 

particular (Graham et al., 2013). 

2. Structure, “the structure encompasses the focus of technological, pedagogical 

and the administrative that reinforcing the BL environment. The aspects of structure 

are governance, models, scheduling, and evaluation (Graham et al., 2013).” 

3. Support, it concerns of how an institution promotes the performance of the 

faculty and the preservation of the combined design of instruction. The aspects of 

support are technical and pedagogical,  and incentives (Graham et al., 2013).” 

Porter et al. (2016) proposed the phases which demonstrate how organizations 

transition to mature institutionalization their interest in BL. The elements within the 

three dimensions of the framework were also divided over three stages to 

demonstrate how schools are progressing towards a mature institutionalization from 

an engagement in blended learning.  

1. “Awareness/exploration”, this stage is classified by no standardized strategies 

for BL, by the expertise and minimal encouragement of individual faculty to 

investigate ways in which BL strategies can be utilized in their classrooms. (Graham 

et al., 2013). This stage is not defined by an institutional policy with regard to 

blended learning but by an institutional understanding and minimal encouragement 

for each faculty to investigate the way blended learning strategies are used in their 

classrooms.  
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2. “Adoption/early implementation”, this stage is represented by the acceptance of 

BL policy and interventions in the introduction of new programs and approaches at 

institutions (Graham et al., 2013).  

3. “Mature implementation/growth”, this stage is assigned by that institutional 

structure and support is well established (Graham et al., 2013).  

3.  RESEARCH METHODOLOGY 

This study was carried out under a design of case study research to comprehend a 

current phenomenon. A case study is a qualitative method in which the analyst 

analyzes a specific case through an extensive, systematic compilation of data 

containing different sources of evidence, such as interview, observation, and 

documentation (Creswell, 2018). The basis of the case study was that this study 

worked to uncover detailed information on a given topic. Qualitative research was 

used in this study to explore the blended learning practice and determine three main 

issues of the blended learning adoption framework. 

3.1 Participant 

This research took place at one of a university in Indonesia. Participants in this study 

were selected based on several considerations related to the topic of this study. For 

the purpose of this study, there were three EFL teachers selected with some 

considerations; the teacher commonly incorporating technologies regularly and 

conveniently, such as computers, as an aspect of teaching instruction, the teacher has 

sufficient experience in implementing blended learning more than 4 years in their 

teaching and more focus on giving and receiving feedback in the classroom.  

3.2 Instruments 

In figuring out the adoption of blended learning in the institution, this research 

integrated three data sources, observation, semi-structured interview, and document 

analysis. The observation is focused on the implementation of blended learning. 

Observations provided evidence on how the participants implement blended learning 

in their teaching practice along with the successes and challenges of such. The 

researchers did the observation in offline and online classrooms. The interviews 

were conducted with three lectures that encompassed in the process of blended 

learning practice. The researchers organized semi-structured interview around 30–45 

min by phone. Interview guides used by researchers adapted from (Graham et al., 

2013) for a structured and guided interview between researchers and participants. 

The interview did in Bahasa in order to make it easy for participants to understand 

the field of study and to provide full data, ensure that the conversation is carried out 

in order to collect information in its entirety. In addition, teachers' documents have 

also been analyzed to enhance and reinforce information obtained from the interview 

and observation to gain information about the incorporation of blended learning 

adoption.  
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3.3 Data Analysis Procedure 

In this part, processes of data analysis presented and carried out on to address the 

research questions. The obtained data will be analyzed by using descriptive 

qualitative research. All of the data will be transcribed first to ease the process of 

analyzing the data. The data were analyzed by utilizing the interactive model 

proposed by Miles, Huberman & Saldana (2014). Firstly, the data were gathered and 

obtained using the above data collection techniques; interview, classroom 

observation, and documentation. Secondly, the researchers listened to the recordings 

and made transcripts carefully in order to condense the interview material. The raw 

data then carefully will be coded in the form of a transcript. For the data to be listed, 

some sections have not been taken into account of the recordings considered to be 

unsubstantial material. The researcher reduced the collected data by sorting the 

relevant data and other empirical information and omitting the irrelevant data. Then, 

the researcher presented the data in the form of brief descriptions and tables that 

illustrate the analysis of blended learning adoption towards the markers of 

institutional strategy, structure, and support. The last, the researcher checked the 

data to the theory and previous studies in drawing the conclusion. Thus, the accuracy 

of the data checked and confirmed using authentic data obtained by triangulation. 

4. FINDING  

4.1 Blended Learning Implementation 

The blended learning implementation focused on the result of observation and 

documentation.  Offline and online observation notes have been identified with the 

use of the participatory type of observations as the observer takes part in a blended 

phase of learning. The findings have been documented during the offline meeting in 

weekly lectures while online learning has been carried out observed in Google's 

classroom, Zoom meeting, and WhatsApp group. Learning journals helped lecturers 

produce content according to the curriculum.  

Key aspects of Blended Learning Observation Notes 

Course Goal and Learning Outcome 

The teacher provides a complete course syllabus 

containing learning topics, instructional 

strategies, course goals at the beginning of the 

meeting in the offline classroom. 

The existence of online learning is explained 

orally without being included in the course 

syllabus. 

Learning outcomes are arranged specific and 

measurable. 
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Blended courses actually need to have the same goals and outcomes as a face-to-face 

and online classroom because only the techniques and approaches that evolve. From 

the data above, it can be seen that the teacher provides a syllabus course directly to 

students during the meeting in the offline classroom. This is done on the first day of 

the meeting to make students understand earlier about what they will learn and what 

to prepare for one semester. 

However, reflected on the observations and documentation, the course syllabus did 

not explain that learning will be carried out by blended learning. There are only 

written learning methods such as discussion and lecturing methods. Teachers inform 

the existence of online learning to support offline learning by explaining directly to 

students. The explanation was given orally to describe what was written on the 

course syllabus distributed to students. The teacher explained what topics would be 

studied, the goals and outcomes for each topic. Even though learning outcomes were 

clearly written in the syllabus, the teacher gave more explanation about how the 

assessment will be carried out, so that students understand all the activities in the 

learning process can be measured properly and clearly. 

Key aspects of Blended Learning Observation Notes 

The Ease of Communication 

Course syllabus is prepared using a simple 

writing style, clear and easy to understand. 

The syllabus includes contact details  of teacher 

to assisst the students. 

Materials inconsistently indicate when activities 

or assessments take place offline versus online. 

 

The description of the lesson is better if it is succinct and clearly understood. The 

writing style should be straightforward, concise, and timely across the course 

website, but particularly when giving directions. In any method tasks or phases, 

percentages can be used to signify progression or focus. In the learning process, 

teachers marked their tasks in the familiar framework with a clear convention; even 

in the course of the lessons, the specific and appealing presentation online or offline 

classroom can allow students to know where the engagement was needed.  

By linking web pages and websites with other connections, connects or even 

contrasts, they add dimensions to details. Teachers integrated video or other 

multimedia into the introductory strategy to address as a perfect way to draw 

students' interest, to generate their current awareness, and to make them realize how 

the learning interacts with real life. But sometimes, the teacher did not tell the 

students from the beginning of the time if there was advanced online learning to 

continue some of the material that was pending. Finally, students find it difficult to 

distinguish which material will take place in blended learning and which will take 

place offline or online only. 
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Key aspects of Blended Learning Observation Notes 

The Pedagogical and Design of organizational 

The teacher gives the assessment after delivering 

the learning materials. 

The materials are delivered sequences 

appropriate with what attach in the syllabus 

The learning material is arranged according to 

the level of difficulty and divided into several 

parts. 

The teacher gave the introduction of the topic 

and summarized the material in the end of class 

both online and offline classroom. 

 

The teacher started with an introduction in each lecture, which describes the 

structure and the sequence. The instructional course began with a story or case study 

which offers real-life relevance to the meaningful outcomes of learning. Then, the 

major students’ thinking by putting up a question or challenge. The teacher also 

offered a summary of the activities appropriate for the lesson by means of numbers 

to show the learning structure. Then, the teacher informed which lessons that the 

students would undertake offline and online. Finally, the teacher linked up to the 

next learning session to have appropriate insights and preparation for the student. 

Key aspects of Blended Learning Observation Notes 

Learning Engagement 

The engagement was hesitated by the time 

allocation in offline classroom 

Only few students gave participation in online 

learning. 

Presentations were designed to engage and 

support learner attention in offline and online 

class. 

 

In the process of acquiring in the class, most interaction happened between teacher 

and students only because when the teacher gave feedback in every assignment and 

project, so there was a lack of interaction among students. As the impact, students 

depend on the lecturer too much in giving instruction and direction. They expect 

more personal feedback to secure themselves from mistakes. On one side, feedbacks 

are good for them, but on the other side, it does not allow them to think free based 

on their critical thinking awareness.  

There were different cases between offline and online classes. In offline classes, the 

time available was often limited to provoke student activity because time has been 

used to explain a subject matter. However, based on the results of observations in 

online classrooms, especially when students did classes in Zoom meetings, it is very 

clear that only a few students participated in answering or responding to the teacher. 

Others just listened and even turned off their camera feature even though the teacher 

has prepared an interesting presentation that was expected to attract student 

engagement. 
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Key aspects of Blended Learning Observation Notes 

Learning’s Group and Collaboration 

There was a lack interaction in the most 

interaction between student and teacher in online 

meeting, but they felt so engaged when giving 

the opinion in WhatsApp group. 

Students’ felt so attractive in following the 

leasson when they have to discuss with their 

pairs than gave engagement with the teacher. 

There was students’ group discussion divided by 

teacher for offline classroom. 

 

In the teaching and learning process, collaboration among students and is needed. 

However, in reality, the implementation. Almost all interactions that should occur in 

offline classes and online classes are not optimal. Students are more passive to 

engage in engagement when they have to express opinions or answer questions 

orally. However, the opposite was true; when online discussions on WhatsApp 

groups, almost all students were very excited to join the discussion. Always respond 

to the teacher so that the interaction goes so well. The same thing happened when 

students were asked to discuss with their group friends; they were so excited and 

active both in offline classes and online classes. 

 

Key aspects of Blended Learning Observation Notes 

Assessmant and feedback (including the way 

of grading) 

Feedbacks were shared weekly after the students 

done the task. 

The way of Gradeing assignments were varied. 

Self assessment activities were used frequently 

throughout the course. 

Offline assessments capitalized on physical 

presence, immediacy, and student’s interaction. 

 

The teacher's assessment approaches to assess the optimal learning performance of 

students rather than the abilities of students using technology. A student might be a 

wonderful presenter, for example, but may have a tough time using online 

technologies to capture a presentation. Feedback from the assessment that the 

teacher provides will be sent by the teacher via Google Classroom. The teacher 

explains what the students need to improve and what the students are good enough 

to do. In assessments, either offline classes or online classes, the teacher did not only 

focus on assessments in the form of numbers from the assignments students are 

doing. But the teacher also pays attention to the attendance presentation and also the 

activeness of the students. 
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Key aspects of Blended Learning Observation Notes 

The ease of access 

All students felt helped by the Whatsapp group 

All students have familiarized themselves with 

using Zoom meeting and Google Classroom. 

Other supporting applications are also often used. 

Online lectures are sometimes hampered by 

internet network disruptions. 

 

In learning using blended learning, the ease of accessing websites or online-based 

learning applications is of utmost importance. Based on the results of observations 

and documentation, students easily access each online class because they are already 

integrated into the WhatsApp group. In this group, the teacher informs about online 

meeting schedules and informs what applications will be used. In this WhatsApp 

group, teachers and students can communicate intensely. The teacher asked the 

students if there were suggestions for using other applications that students enjoy 

learning and discussing to resolve other students' confusion in learning. When they 

use Zoom meetings, the teacher will send an invitation in the form of a password for 

entry. Likewise, when they have to collect assignments and discuss them in Google 

Classroom. Based on the observations, all students seem to be accustomed to using 

all the facilities that support online learning. But sometimes, at some point, this 

entry is blocked by an interrupted internet network. However, this is not a big 

problem because the teacher will understand and try to solve this problem. 

Key aspects of Blended Learning Observation Notes 

The Evaluation A range of information  (student performance 

information, feedback) was used to evaluate how 

effectively the course design and learning 

process. 

  

 

For the need of evaluation for better improvement, teachers looked at the learning 

outcomes to understand the level of class valuable in the blended course. The 

student performance results for a blended course will be compared with those for 

offline or entirely online to find out the equality of appraisals. 

4.2 The markers of Blended Learning Adoption  

4.2.1 Institutional Strategy 

Institutional strategy discusses the design foundations of blended learning. It can be 

said that this component is the main element in building blended learning in an 

institution.  

NO The Aspects of Institutional Strategy Institutional Categories 
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1.  Purpose No formally purpose of blended 

learning that is regulated by the 

institution. 

2.  Advocacy BL is approved and advocated by 

the institution. 

3. Definition No formally definition is provided 

by the institution. 

 

1. Purpose 

The researchers asked the adopters to find out their purpose for adopting blended 

learning. The result of the research showed the purpose of blended learning in this 

institution informally identified. The lecturers who implement blended learning have 

their respective purpose according to the class they teach and the needs of the 

subjects they handle. Then, the purpose of implementing blended learning is 

individual or informal identified by teachers. 

“The main goal? The main goal is more to create a variety of learning from the 

learning process itself; the second is now the era of the use of technology in 

learning, especially in this pandemic has become a necessity and we adopt 

technology-based learning without face to face. In fact, during this pandemic, face-

to-face learning is transferred to online learning that uses technology.” 

“If I was asked about the purpose of using blended learning, the first is to 

strengthen traditional class. Then, to provide more opportunities for the learner in 

upholding the technology in terms of learning needs, for example submitting the 

assignments.” 

The adopters were implementing BL with the personal terms employing an electric 

set of styles addressed to the context of the subject. Besides, they set their own goals 

for adopting blended learning, and this is indeed freed by the leaders of the 

institution to all lecturers to have the right to use any learning model. To support 

these goals, they also use different methods and platforms depending on learning 

targets and student circumstances, and things. this is not regulated in the institutional 

regulations. 

The participants reported that blended learning improves the student’s motivation 

and impacts students' achievement. However, this program was not effective in 

saving costs, because according to them, students had to budget for other funds to be 

able to access the internet. This situation is exacerbated by some students who live 

in areas that are difficult to access the internet, so that blended learning increases 

expenses for some of them. But behind it all, blended learning still provides a 

different atmosphere in teaching and helps to achieve learning goals that sometimes 

cannot be realized if only rely on face-to-face learning. 
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2. Advocacy  

The advocacy in institutional strategy is related to among administrators, faculty, 

support personnel or staff, and others that may facilitate blended learning 

implementation. The accomplishment of blended learning will run properly  

supported by advocacy among faculty members (O’Dowd, 2013; Taylor & Newton, 

2013). The findings of this study indicated that the faculty of this institution is not 

formally involved in the effectuation of blended learning conducted by lecturers in 

the class. In case the lecturers who adopt blended learning in teaching often carry 

out sharing or creating group discussion to exchange opinions and solving the 

problems, but this is done informally. Thus, there is no program specifically carried 

out by faculty and university related to this matter.  

3. Definition 

A variety of goals can be appeared by the formal policy of BL’s definition, including 

differentiation of other models for learning objectives. When the researcher asked 

the participants about how they define blended learning, all participants have the 

same idea about the blended learning definition. Each of the participants at this 

institution who adopted blended learning cited a definition according to what they 

knew from attending a workshop or reading several articles related to blended 

learning, so it did not come from a definition set by the institution formally. 

“So, in simple terms, in my opinion, blended learning is a combination of face-to-

face learning with online learning. Therefore, it is called blended learning. In this 

case, the use of technology is needed to sustain the learning.” 

“Blended learning is a combination of two or more learning methods. Even though 

now that means an association of online and conventional learning.” 

“If we look in the surface at the term "Blended" and "Learning" means a 

combination of learning. The combination here means combining two or more 

learning models. 

By the data, it can be concluded that each definition has the same idea. It includes 

the incorporation of online and face-to-face instruction. One participant deliberately 

extended more detailed definition, which stated that “technology” has a crucial and 

prominent impact on the pedagogical approach and provides supervision to the class 

regarding specific portions of hybrid class.” Another participant proffered a practical 

definition by augmenting face-to-face content to online meetings, so they use a 

platform that can be face-to-face virtually. In this institution, the adopters 

determined the percentage of teaching that must be done online to qualify as blended 

learning. Each participant noted the flexibility that can maintain the operation of 

their blended class with recommended parameters when situations are suitable. 
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4.2.2 Institutional structure  

Institutional structure focuses on the aspect connected with pedagogy, technology, 

administration of faculty, scheduling, the process of evaluation  which strengthen 

blended learning (Graham et al., 2013).  

NO The Aspects of Institutional Structure Institutional Categories 

1.  Infrastructure There is an emerging support the 

infrastructure by the institution. 

2.  Schedule No course catalogue system 

formally provided in scheduling 

blended learning. 

3. Governance No official approval by the 

institution. 

4. Evaluation No evaluations formally place in 

addresing blended learning 

outcomes by the university 

administrator 

 

1. Infrastructure 

BL setting in the classroom can be established well when the infrastructure for 

technology relates to digital innovations (Garrison & Kanuka, 2004). The researcher 

interviewed the informants about whether faculty develop their infrastructure to 

reinforce BL enforcement. 

“We have a pretty good server, right. This means that it can be accessed properly, 

the institution given technical instructions, provided assistance. Then there is also 

support in the form of internet access which is just getting better. In the study 

program, we have three hotspots for students and one for lecturers exclusively. I 

think the infrastructure provided by the university is good enough.” 

“Currently, the university is also constructing a new building that will function as a 

computer laboratory with more sophisticated and complete facilities. In addition, 

the bandwidth continues to be improved both in terms of access points and high-

speed network.” 

The institution has provided fairly good infrastructure facilities and continues to 

develop physical and technological resources adapted to support the traditional and 

online teaching, learning process and to realize an implementation of blended 

learning runs smoothly. 

2. Schedule 

The findings of the research showed the blended learning course did not 

systematically classified by the institution in the course catalog system. However, 

this institution gave a chance to the teachers to indicate blended learning courses 
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individually in the catalog but did not provide a standardized procedure for 

arranging all blended learning courses that the teacher adopted. Thus, adopters 

create their own schedule for when they should use blended learning and use face-

to-face learning only. Usually, adopters will provide information to students about 

their schedules using online learning in addition to material explanations and 

discussions that cannot take place fully in conventional learning—the scheduling 

depending on the needs and circumstances at the learning process. 

3. Governance 

In the implementation of blended learning, there should be a systematic government 

structure that regulates the approval of the development of blended learning and the 

parties who approve the system or material that are implemented on blended 

learning. However, in institutions, there is no official approval or implementation 

system. Implementation depends only on the adopters of blended learning. Indeed, 

the institution gives the instructor the right to use any method of teaching, including 

blended learning. However, officially no one leads or supervises the development of 

blended learning in institutions. In simply, blended learning in this institution is 

informally regulated and approved. 

4. Evaluation 

In the evaluation process, the adopters of blended learning at this institution chose 

the way to how they evaluate the existing for their blended learning class. 

“When we apply the blended learning, our evaluation must also be based on 

blended learning, so it's useless if we don't, if our evaluation is outside the purpose 

of blended learning, if we apply it, it will be useless, so we still adjust the essence of 

the evaluation to the purpose of the blended learning we use. “ 

The evaluation process is carried out according to the criteria of blended learning. 

They asked for feedback from students and also discussed with other adopters to 

pointed out an appropriate evaluation process. The results depicted the 

implementation of blended learning has a positive effect for learners because the 

method variations and student motivation have increased, student boredom in 

learning has also decreased because students are directly engaged, students were 

also asked to provide suggestions for applications or platforms that are attractive and 

more current to use in learning. 

4.2.3 Institutional support 

Institutional support is part of the blended learning adoption which discusses 

technical and pedagogical support, professional development, and incentives. 
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NO The Aspects of Institutional Support Institutional Catgories 

1.  Technical Support Well developed technical support to 

fulfill the online demands of all 

stakeholders 

2.  Professional Development The rigorous corse development 

procedure has been introduced and 

consistently supported 

3. Insentives No established faculty incentive 

system 

 

1. Technical support 

Current technical support programs and facilities are given exclusively to faculty 

members with adequate resources. The support of the technical system was also 

related to pedagogical support. From a technical point of view, this institution 

provides library facilities that are connected to an internet network and can be 

accessed by students anywhere, computer laboratories that can be utilized to 

construct better-teaching activities. Technology services added 24 hours in seven 

days online help desk for faculty and students. Related to the pedagogical support of 

this institution, they hold workshops, webinars related to distance learning and 

course improvement. 

2. Professional Development 

The development of professionality of blended learning is carried out by making an 

independent workshop which is attended by adopters of blended learning and other 

campus personnel. Apart from the workshop, there was also an offline and virtual 

group collaboration that discussed the development process of the blended learning 

course. The university also carries out the development process needed by blended 

learning adopters, corrects deficiencies in the course, solves problems that occur in 

implementation, and improves adopters' skills, especially in the field of technology 

so that implementation is expected to continue to have a good increase. Participants 

stated that this development process was carried out both formally and informally. 

The formal process is through workshops which are indeed held directly by the 

institution from the field of development, while informally, it is carried out by 

discussing with fellow lecturers while there is a campus break. 

3. Incentives 

The institutions under research did not choose to formally incentivize faculty and 

certainly, there were no special incentives for adopters of blended learning. 

“For now, there are no incentives provided by universities, faculties, or from study 

programs. It means that before we follow the regulation before we develop one 

learning module per semester, there are points that we need for the lecturers' 

performance reports for each semester, right? But now the points system has not 

been implemented properly. I don't think too much about incentives.” 
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This institution gives the teachers the right to implement blended learning. So that 

blended learning itself is a form of innovation carried out by teachers. Therefore, the 

institution did not provide incentives to the study program. In addition, the adopters 

of blended learning do not think about special incentives. They only want to focus 

on the progress of students and of course the development of the course. 

5.  DISCUSSION 

The choice and organization of learning activities and evaluations contribute with 

the best mixed learning development to the desired learning outcomes while 

maximizing strengths and reducing weaknesses both online and offline classroom 

(Stein & Graham, 2014). This section expands on the analysis of collected data in 

the preceding section. The results of the study showed that the curriculum used in 

the study meets a good standard of catalog. However, several things must be 

improved, including the process of blended learning. Apart from that, blended 

learning helps students to keep getting learning material when the time allocation for 

offline learning is limited. The notion of reaching a specific target is an important 

component of influencing effective, blended learning based on teacher concern for 

the use of technical incorporation. 

The findings of the study affirm (Prasad et al., 2018), who found that technology 

literacy is one of the difficulties of blended learning. Blended learning was delivered 

with specific goals and outcomes. It features an optimized framework for analyzing 

the content and an efficient learning management system. Conversely, some changes 

are required for engagement, suggestions, and behavior to improve the 

comprehension of learning. A blended course experience includes offline and online 

activities and evaluations. Since a significant part of the learning time takes place 

offline, online navigation was given in the online environment that affects students 

instantly and properly. The online setting also was provided to students with simple, 

explicit details, which lays out standards and acts as a guide for the course length. 

Awareness and understanding of teachers, students, and others in the establishment 

of a positive mixed learning framework should be an important consideration. From 

the result of observation and documentation, it can be seen that many interactions 

between lecturers and students existed in a blending course only because the lecturer 

offered input on every mission and project, and there was a lack of student contact. 

As a result, students focus too heavily on the lecturer to provide instruction and 

guidance. The students need more personal reviews to avoid errors. Feedback, on the 

one hand, was good for students, but on the other hand, it did not encourage students 

to think openly depending on their rational knowledge of thought. 

The results of research based on the theory of Graham et al.,(2013) showed that this 

university was at stage 1 (awareness/exploration) of the blended learning adoption. 

The three main issues under the research indicate that each component of the main 

issues showed blended learning in this institution was not formally regulated by the 

institution but submitted to faculty members, especially the teachers who teach—the 
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findings of the study in line with (Staker & Horn, 2012). From the study, it can be 

seen that the three adopters of blended learning applied the same models of blended 

learning, which was the station rotation model because the students rotated on the 

schedule that has fixed by the institutions. The rotation includes some rotations with 

the group projects, group tutoring, and all the students joining all the teaching 

process stations. 

According to Porter et al.,(2014) the parties advocates should preferably contribute 

to BL acceptance and should be facilitated by managerial advocates. If 

administrators want to incorporate BL enforcement without faculty and student 

advocates, they would be very vulnerable to what the faculty finds predominantly a 

leading effort. In institutional strategy, which discusses the whole of the blended 

learning design. Adopters do have the same idea in defining blended learning, but 

still the existing definition is derived from the experiences and knowledge of 

adopters, not formally regulated by the faculty. Similar to the institutional advocacy 

and the purpose of blended learning, the adopters or administrators informally 

advocate and informally identified the purpose of blended learning.  

The construction of the necessary technical infrastructure is important to blended 

learning development (Niemiec & Otte, 2010). In terms of infrastructure, this 

institution continues to build facilities both physical and technological to support the 

course of learning. Internet facilities continue to be expanded in the campus area to 

make it easier for campus members to stay connected to the internet network. 

Information services are also provided that can help university members when they 

feel confused. Even though the infrastructure is good, it still cannot be classified into 

the third stage because the development that has occurred has not been focused and 

prioritized for blended learning.  

The preparation of blended courses should be organized and conveyed explicitly 

(Niemiec & Otte, 2010) before students are enrolled, which classes are combined. 

The findings of the study revealed that the scheduling of the blended learning 

program had been arranged in detail for students in the form of a catalog system 

equipped with resources that can be accessed by students. This well-designed 

scheduling system also makes the adoption of blended learning at stage 2. The 

practice of learning methods at this institution is handled by the lecturers so that the 

implementation of blended learning in terms of governance is not formally 

regulated. In contrast, the result entities have not yet entirely fulfilled the standards. 

The BL implementation guidelines could be creating the framework for the future 

appraisal (Dziuban et al., 2018; Taylor & Newton, 2013).  In course reviews, tests, 

and findings during the BL implementation, the institutions reported little 

improvement. Complimentary evaluations can help achieve comparative 

assessments between traditional and BL methods. 

The varied instructional approaches specific to blended learning need total 

investigation with pedagogical skills as the professional development (Korr et al., 
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2012). The organization under study identified pre-existing technical and 

pedagogical support for both teacher and student based on the results of the research. 

Adopters have received more pedagogical and technological guidance for BL faculty 

adopters, but no pedagogical assistance for student users has been identified. 

Based on the previous study, the organizations presented two of the three types of 

BL advancement benefits recommended in the literature: cash reward packages and 

the extra hours for student assistants (Korr et al., 2012). The institution did not 

provide special incentives for adopters of blended learning, even though it is well 

known that the implementation of blended learning certainly requires more costs and 

more effort than just face-to-face learning. The results of this study suggested that 

organizations should consider giving BL adopters incentives. Therefore, in building 

an effective BL, the universities in this sample can not only use incentives but also 

reductions in course loads. Evaluation through advancement may have attracted a 

younger faculty to embrace and show institutional approval for BL. If BL is taken 

into account in tenure and commercial decisions, teachers who fear lower ratings of 

students while they are trying to implement BL effectively may become 

disincentive. 

6. CONCLUSION 

In this paper, a case study report on the implementation of blended learning in 

higher education focused on institutional policy cases regarding the blended learning 

stages that were discussed. The results of the study stated that the institution under 

study adopted blended learning at the awareness/exploration stage. There are still 

very few adopters of blended learning at this institution. Blended learning 

incorporation of pedagogical courses has a strong ability to improve the skill of 

students as teachers in the conception of basic instruction for reading and writing. 

Given the difficulties such as limited timing for input, lack of scientific base, and 

demand for personal reviews, students have a good outlook for mixed learning. The 

research defined tendencies and associations in relation to institutional strategy, 

structure, and support preferences. One of the most important results is the strategic 

need to develop blended learning advocacy at different institutional levels so that 

they develop a collective agenda for implementation, access funding, and encourage 

prospective adopters. Moreover, institutions must help identify a blended learning 

structure for the next adopters. There are also enhancements to the technology to 

promote the convergence of online and face-to-face learning. 

This paper was designed to provide a comprehensive reference to the application of 

blended learning strategies. The research is concerned with proposing an impact 

analysis during its implementation instead of as an afterthought to the integrated 

learning approach. This case study indicates that universities examined have started 

to apply blended learning with a small number of early adopters and expect their 

activities to increase; future studies can define important considerations to take into 

account in the institutional scaling process. Finally, the limitations of the research 
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must be acknowledged, as in many exploratory studies. The findings are from a 

single institution in higher education. In this respect, the next step in analysis can be 

expanded the other cases to compare various models to blended learning.  
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